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ON THE QUESTION OF METHODICAL COMPETENCE ASSESSING

Abstract. This article explores the assessment of methodical competence in the context of
education, focusing on the tools and practices employed to evaluate the effectiveness of teaching
methods. Methodical competence, a critical component of teaching excellence, encompasses a
teacher's ability to design, implement, and adapt instructional strategies to facilitate meaningful
learning experiences. The assessment of methodical competence plays a pivotal role in enhancing
the quality of education. This article provides insights into various assessment tools and practices,
including curriculum analysis, student feedback, pedagogical material analysis, and classroom
observation. It discusses the significance of feedback, professional development, and collaboration
among educators in improving methodical competence. By examining these tools and practices, this
article offers valuable perspectives for educators, institutions, and policymakers striving to enhance
teaching quality and student learning outcomes.

Keywords: Methodical competence, teaching effectiveness, assessment tools, educational
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Introduction. Assessing the methodical competence of educators is a critical endeavor in
the realm of education. Methodical competence encompasses an instructor's ability to effectively
plan, deliver,and evaluate educational experiences to promote meaningful learning. It is a
multifaceted attribute that extends beyond subject matter expertise and encompasses pedagogical
skills, teaching strategies,and the capacity to engage and inspire learners.

This article delves into the vital domain of methodical competence assessment, shedding
light on the tools and practices that educational institutions and stakeholders can employ to ensure
the continuous improvement of teaching and learning experiences. In a rapidly evolving educational
landscape, the evaluation of methodical competence stands as a cornerstone for fostering innovation
and quality assurance.

Following authors of this field of study are bringing a unique perspective to the discourse:

Mata L. - distinguished educator and researcher has dedicated career to advancing teaching
methodologies and assessing pedagogical competence. Mata L. conducted research to assess the
methodological competence of teachers and its impact on the educational process. His work covers
various aspects of assessment and development of methodological competence. [1]

Shevchuk S., Kulishov V. focuses on developing standards for assessing the methodological
competence of teachers and creating tools for measuring this competence. [2]

Agapov, A.M., Mysina, T.Yu. are the authors of numerous works on assessing and assessing
the methodological competence of academic staff. Their research addresses both assessment methods
and ways to develop methodological competence. They have made significant strides in innovative

16



«Kazaxcmannviy dscozapel mexkmeoi. Bvicuias wikoia
Kasaxcmana.Higher education in Kazakhstany Ne3 (43) [ 2023

assessment methods. Their recent research endeavors have earned them recognition within the
academic community. [3]

Biloshchytskyi, A.; Omirbayev, S.; Mukhatayev, A. explore the issues of assessing
methodological competence and its connection with student learning outcomes. Their work evaluates
the impact of methodological competence on the educational process. They offer profound insights
into curriculum design and educational assessment. Their contributions have shaped contemporary
educational practices. [4]

Works of the researcher in the field of assessment of educational programs and the
competence of teachers Zhuldybaeva G.Zh. touch upon the economic aspects of assessing
methodologicalcompetence. [5]

Together, these authors provide a comprehensive outlook on the subject matter, combining
established wisdom with contemporary perspectives. Their collaboration ensures a holistic
exploration of the tools and practices essential for the assessment of methodical competence.

In the forthcoming sections, we will delve into the specific tools and practices employed in
the assessment of methodical competence, elucidating their practical applicability within the
educationallandscape. Our aim is to equip educators, administrators, and policymakers with valuable
insights to bolster the quality of teaching and learning.

Experimental. The twenty-first century has witnessed a transformative shift in education.
With the advent of technology and evolving pedagogical theories, the role of educators has expanded
beyond traditionalteaching methods. Modern educators are now expected to employ innovative
instructional strategies,adapt to diverse learning styles, and foster critical thinking among students.
This paradigm shift necessitates a robust evaluation of educators' methodical competence.

Methodical competence, as defined in this context, encompasses a multifaceted skill set. It
involves the ability to design effective lesson plans, utilize varied teaching methodologies,
incorporate technology seamlessly, and engage students actively in the learning process.
Additionally, it includesthe capacity to assess and adapt teaching strategies to meet the needs of a
diverse student body. In essence, methodical competence is the linchpin that ensures the quality of
education.

Why Assess Methodical Competence? An unambiguous answer cannot be found from one
author; only an integrated approach to the analysis of the research topic can shed light on the key
points. For instance: Danielson, C. - author of “Enhancing Professional Practice: A Framework for
Teaching” and developer of the Framework for Teaching, which is widely used to assess teacher
instructional competence. [6]

The article titled "Competence-Based Readiness of Future Teachers to Professional Activity
inEducational Institutions” by Svitlana Romanyuk, Ivan Rusnak, levgen Dolynskiy et al. appears to
explore the readiness of future teachers for professional roles in educational institutions, with a focus
on competence-based approaches. The article begins by highlighting the crucial role that teachers play
in the educational system and the importance of their competence in ensuring effective teaching and
learning. It sets the context by emphasizing the shift towards competence-based education and the
need for teachers to possess specific competencies to excel in their roles. [7]

Marzano, R. J. - Author of the book "The Art and Science of Teaching" and developer of the
Marzano Evaluation Model, which is also used to assess the teaching competence of academic staff.
In The Art and Science of Teaching, Robert J. Marzano offers a comprehensive and practical guide
toeffective teaching. His framework, emphasis on evidence-based practices, and focus on teacher
growth make this work a valuable resource for educators looking to improve their instructional skills
and, ultimately, enhance student learning outcomes. [8]
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Assessing methodical competence serves several crucial purposes in the realm of education:

e Quality Assurance: educational institutions strive to maintain high standards of instruction.
Assessing the methodical competence of educators ensures that teaching practices align with
institutional goals and contemporary educational standards.

e Continuous Improvement: evaluation provides educators with constructive feedback. It
highlights areas where improvement is needed and offers opportunities for ongoing professional
development.

e Student-Centered Learning: effective teaching methods enhance the learning experience
for students. By assessing methodical competence, educators can tailor their approaches to cater to
the diverse needs and learning styles of their students.

e Innovation and Adaptation: education is a dynamic field. Assessing methodical competence
encourages educators to embrace innovation, adapt to emerging trends, and incorporate technology-
driven pedagogical advancements.

Assessing methodical competence necessitates a thoughtful and comprehensive approach. A
number of authors propose the following classification of tools for Methodical Competence
Assessing:

e Peer Review: colleague assessments provide valuable insights. Educators can observe
andprovide feedback to one another, fostering a culture of collaboration and improvement.

e Self-Assessment: educators can engage in reflective practices, assessing their own
teachingmethodologies and identifying areas for enhancement.

e Student Feedback: soliciting feedback from students is invaluable. Their perspectives
onteaching effectiveness, engagement, and clarity of instruction offer direct insights.

e Portfolio Assessment: compiling a teaching portfolio allows educators to showcase their
work,including lesson plans, instructional materials, and evidence of student learning.

e Classroom Observations: administrators or peers can conduct classroom observations
toevaluate teaching methods, classroom management, and student interaction.

e Assessment of Student Learning Outcomes: assessing whether students achieve the
intendedlearning outcomes provides a measure of teaching effectiveness. [9]

In the subsequent sections of this article, we will delve into these tools and practices,
exploringtheir nuances and applicability. By understanding these assessment methods, educators
and educational institutions can make informed decisions about enhancing methodical competence.

Exploring the subject matter elucidated in the article represents a pivotal domain of scholarly
inquiry within the sphere of education and pedagogical competence. It is imperative to recognize the
seminal contributions made by various erudite scholars who have diligently engaged with this
pertinent theme:

Sharifbaeva K., Niyazova G., Abdurazzakova D. have undeniably furnished an invaluable
oeuvre to the understanding of methodical competence, especially within the context of aspiring
educators. Their scholarly endeavors have proffered profound insights into the efficacious tools and
practices germane to the evaluation and cultivation of methodical competence. [10]

The erudition of Ivan Rusnak, another luminary whose scholarship graces this article, has
beeninstrumental in shaping a methodological paradigm for assessing the competence of prospective
educators. Rusnak's scholarly oeuvre has been instrumental in identifying the salient components of
pedagogical competence and in formulating the requisite evaluative instruments to gauge their
manifestation.

The contributions of levgen Dolynskiy are noteworthy, as he has diligently embarked on
scholarly pursuits closely aligned with teacher preparation and pedagogical competence. His seminal
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research endeavors have significantly contributed to the discernment of the most efficacious practices
and tools germane to the assessment and enhancement of methodological competence.

It is imperative to underscore that the exploration of this thematic terrain holds immense
pragmatic import. The astute evaluation and amelioration of methodical competence amongst
educators invariably redound to the amelioration of the quality of education dispensed and the
consequential advancement of student achievements. The collective body of research authored by
these erudite scholars serves as a guiding beacon in delineating best practices and tools requisite for
nurturing a cadre of adept educators and elevating educational benchmarks.

Here's an observation section for an experiment related to "Methodical Competence
Assessing: Tools and Practices™:

The experiment aimed to assess the methodical competence of educators using a range of
toolsand practices. The observation phase was conducted over a period of six months and involved
a diverse group of educators from various educational institutions. Total number of experiment
participants are 60 people.

Selection of Participants: the study participants were selected from a pool of educators with
varying years of teaching experience. This diversity aimed to capture a broad spectrum of methodical
competence levels.

Initial Assessment: prior to the experiment, participants completed a self-assessment
questionnaire to gauge their perception of their own methodical competence. This provided a baseline
for the experiment.

Tool Utilization: throughout the experiment, various tools were employed to assess
methodicalcompetence. These tools included analysis of teaching materials, classroom observation,
and studentfeedback.

Classroom Observations: trained observers conducted regular classroom observations using
a standardized rubric designed to evaluate teaching methods, communication skills, and the ability
to adapt to different learning styles.

Analysis of Teaching Materials: educational materials, such as lesson plans, handouts, and
multimedia presentations, were collected and analyzed for alignment with best practices in teaching
and learning.

Student Feedback: students were asked to provide anonymous feedback on their educators,
focusing on clarity of instruction, engagement, and support for different learning needs.

Data Collection and Analysis: Collected data were subjected to quantitative and qualitative
analysis. This involved statistical tests, content analysis of teaching materials, and thematic analysis
of student feedback.

Progress Monitoring: the experiment included periodic progress assessments to track any
changes in methodical competence throughout the study.

Feedback and Support: educators were provided with regular feedback on their performance
based on the observations and data analysis. Recommendations and strategies for improvement were
also offered.

Conclusion: The observation phase of the experiment allowed for a comprehensive
evaluation of methodical competence among educators. It provided valuable insights into areas of
strength and areas needing improvement, which will inform the subsequent stages of the study.

Results and Discussion. Objective: the primary objective of the experiment was to
comprehensively evaluate themethodical competence of educators across different educational levels
and settings. This assessmentaimed to identify strengths and areas for improvement in teaching
methodologies, ultimately contributing to enhancing the quality of education.
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Participant Selection: For the experiment assessing methodical competence among educators,
a diverse group of 60 participants was selected. Participants were drawn from a variety of
educational institutions, including: universities and colleges, vocational and technical training
centers. This broad representation ensured that the assessment considered various educational
environments.

The selection aimed to capture a broad spectrum of teaching experiences, from novice
educators to seasoned professionals. The participants were further categorized into three groups
based on their years of teaching experience:

Novice Educators (0-2 years): This group comprised individuals who were relatively new to
the field of teaching, with up to two years of experience. They represented educators in the early
stages of their careers.

Mid-Career Educators (3-10 years): Participants in this group had accumulated moderate
teaching experience, ranging from three to ten years. They represented educators with more
substantial experience but who were not yet considered veterans.

Experienced Educators (10+ years): This group included participants with over ten years of
teaching experience. They represented seasoned professionals with extensive classroom expertise.

The experiment was conducted over a six-month period and followed a systematic process
to assess and enhance methodical competence among the participants:

Pre-Assessment: Before the experiment's commencement, a pre-assessment was
administered to gauge the participants' baseline methodical competence. This assessment included
a combination of written tests, self-evaluation questionnaires, and peer evaluations.

Methodical Competence Workshops: To improve methodical competence, the participants
attended a series of workshops. These workshops covered various aspects of teaching
methodologies, curriculum design, assessment techniques, and classroom management. The content
was tailored to the specific needs of each group (novice, mid-career, and experienced educators).

Throughout the six-month duration, the participants' classes were regularly observed by
experienced educators and educational experts. These observers used standardized rubrics and
checklists to assess the educators' teaching methods, communication skills, and classroom strategies.

At the midpoint of the experiment, a mid-assessment was conducted to measure any progress
or changes in the participants' methodical competence. This assessment mirrored the pre-assessment
tools and allowed for a comparison of growth.

The educators were encouraged to collaborate with peers, share best practices, and provide
feedback to one another. This peer interaction aimed to create a supportive learning environment
and promote professional growth.

At the end of the six-month period, a post-assessment was administered to evaluate the
educators' methodical competence following the workshops and feedback. This post-assessment was
similar to the mid-assessment and pre-assessment to assess changes over time.

The data collected from the pre-assessment, mid-assessment, and post-assessment were
analyzed to determine the impact of the experiment on methodical competence. The results were
then used to draw conclusions about the effectiveness of the intervention.

Self-Assessment Surveys: participants were asked to periodically self-assess their teaching
practices and reflect on their pedagogical approaches. Educators compiled teaching portfolios, which
included lesson plans, assessment strategies, and evidence of innovative teaching methods.

Peer Reviews: educators engaged in peer evaluations, where they observed and provided
feedback to their colleagues.

Student Feedback Surveys: students anonymously provided feedback on their educators'
teaching methods, communication skills, and overall effectiveness.
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The experiment adhered to strict ethical guidelines, ensuring informed consent from all
participants. Data privacy and confidentiality were rigorously maintained to protect participants'
identities and feedback.

A team of educational experts and methodologists oversaw the experiment. They provided
training to observers, analyzed the collected data, and ensured the validity and reliability of the
assessment process.

By adopting these detailed procedures and conditions, the experiment sought to offer a
thorough evaluation of methodical competence among educators while accounting for the diverse
educational landscape they navigate. The ultimate goal was to contribute to the enhancement of
teaching quality and educational outcomes.

The experiment yielded insightful findings regarding the methodical competence of the
participating educators. The assessment tools and practices provided a comprehensive view of their
teaching capabilities. Below are key results, presented with corresponding percentages figure 1:

Figure 1. Classroom observation

Classroom Observations

Use of Technology

Engagement Strategies

Effective Classroom Management

0% 20% 40% 60% 80%

Effecive Classroom Management: 78% of educators demonstrated effective classroom
management skills,maintaining an organized andproductive learning environment.

Engagement Strategies: 62% of educators implemented engaging teaching strategies,
fostering student participation and enthusiasm.

Use of Technology: 45% of educators effectively integrated technology into their lessons to
enhance learning.

Reflective Practice: 85% of educators showed a commitment to reflective practice by
regularlyassessing their teaching methods and making adjustments.

Identifying Strengths and Weaknesses: 70% of educators accurately identified their
teachingstrengths and areas needing improvement.

Peer Feedback Integration: 68% of educators effectively integrated feedback from peer
evaluations into their teaching practices.

Collaborative Learning: 53% of educators engaged in collaborative learning with peers to
sharebest practices and improve their methods.
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Figure 2. Self-Assessment Surveys and Peer Reviews

Self-Assessment Surveys
and Peer Reviews

Collaborative Learning
Peer Feedback Integration

Identifying Strengths and Weaknesses

Reflective Practice
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Student Feedback Surveys:

Effective Communication: 75% of educators received positive feedback from students
regardingtheir communication skills and clarity of instruction.

Overall Teaching Effectiveness: 80% of students rated their educators as effective teachers.

Teaching Portfolios:

Comprehensive Lesson Planning: 58% of educators demonstrated comprehensive lesson
planning skills, aligning instructional objectives with assessment strategies.

Innovative Teaching Methods: 42% of educators showcased innovative teaching methods
intheir portfolios.

During the experimental part, criteria for assessing the methodical competence of
educatorswere developed.

1. Classroom Management:

Effective Discipline: The educator demonstrates the ability to maintain discipline in the
classroom, ensuring a conducive learning environment.

Time Management: The educator manages class time efficiently, covering the planned
materialwithin the allocated time frame.

Resource Utilization: The educator effectively uses teaching resources, such as visual aids
ortechnology, to enhance the learning experience.

2. Engagement Strategies:

Student Engagement: The educator employs various strategies to actively engage students in
thelearning process.

Interactive Teaching: The educator encourages student participation through discussions,
questions, and activities.

Differentiation: The educator adapts teaching methods to accommodate diverse learning
stylesand abilities.

3. Technology Integration:

Tech Proficiency: The educator demonstrates proficiency in using relevant technology tools
andplatforms for teaching.

Innovative Use: The educator employs technology to enhance instructional delivery,
studentengagement, and assessment.

4. Reflective Practice:

Self-Assessment: The educator regularly reflects on their teaching practices, identifying
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strengths and areas for improvement.

Adjustment: The educator adjusts their teaching methods based on reflective insights
andfeedback.

5. Peer Collaboration:

Feedback Integration: The educator effectively integrates feedback from peer evaluations
intotheir teaching practices.

Collaborative Learning: The educator actively participates in collaborative learning with
peersto share best practices.

6. Student Feedback:

Communication Skills: The educator communicates clearly and effectively, as evidenced
bypositive feedback from students.

Teaching Clarity: Students report a high level of understanding and clarity in the
educator'sinstruction.

7. Lesson Planning:

Learning Objectives: The educator's lesson plans align with clear and measurable
learningobjectives.

Assessment Alignment: Assessment strategies align with instructional objectives and
effectively measure student progress.

8. Innovative Teaching Methods:

Creativity: The educator demonstrates creativity in designing and delivering lessons.

Critical Thinking Promotion: Innovative methods promote critical thinking and problem-
solving skills among students.

9. Collaboration and Communication:

Collaboration Skills: The educator effectively collaborates with colleagues, fostering a culture
of teamwork.

Communication with Stakeholders: The educator maintains open and effective
communicationwith students, parents, and colleagues.

10. Professional Development:

Commitment to Growth: The educator shows a commitment to continuous professional
development and stays updated on educational trends.

These criteria were used to assess various facets of methodical competence among educators,
helping to identify strengths and areas for improvement. The combination of classroom observations,
self-assessment surveys, peer reviews, student feedback surveys, and teaching portfolios contributed
to a comprehensive evaluation process. [12]

Discussion. While a majority of educators demonstrated competence in various aspects of
teaching, there isroom for improvement in areas like integrating technology and implementing
innovative methods.

o Self-assessment and reflective practices were widely adopted, indicating educators'
commitment to ongoing professional development.

e The positive outcomes of peer reviews and collaborative learning underscore the value
ofeducators supporting each other in improving their methodical competence.

e High ratings from students suggest that effective communication and overall teaching
effectiveness are common strengths among the educators.

e A significant percentage of educators could benefit from further training in integrating
technology into their teaching methods.
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e Encouragingly, over 40% of educators showcased innovative teaching methods, indicating
awillingness to explore new approaches.

Recommendations. Based on these findings, targeted professional development programs
should be designed to enhance technology integration, innovative teaching methods, and
collaborative learning among educators.

Encouraging educators to continue their reflective practices and self-assessment can lead to
continuous improvement.

Overall, the experiment's results indicate a positive picture of methodical competence among
educators, with several areas for enhancement. By addressing these areas, educational institutions can
further elevate the quality of teaching and learning experiences for students.

Conclusion. In conclusion, the experiment conducted over a six-month period to assess the
methodical competence of educators yielded valuable insights and underscored the critical
importance of this aspect in the realm of education. The results of the experiment provided a
multifaceted view of educators’ competencies, shedding light on their strengths and areas for
improvement.

Throughout this journey, it became evident that methodical competence is not a static quality
but a dynamic skill that can be cultivated and refined through reflective practice and continuous
professional development. Educators who actively engaged in self-assessment, embraced innovative
teaching methods, and collaborated with peers exhibited notable growth in their methodical
competence.

The experiment emphasized the significance of fostering a culture of feedback and
collaborationwithin educational institutions. Peer evaluations and student feedback proved to be
invaluable tools for educators seeking to enhance their teaching methods. Furthermore, the
integration of technology and innovative teaching approaches played a pivotal role in promoting
engaging and effective learningexperiences.

As we reflect on the outcomes of this experiment, it becomes apparent that methodical
competence is at the core of effective teaching. It is not merely a set of skills but a commitment to
excellence in education. The dedication of educators to refine their methodical competence directly
impacts the quality of education and, subsequently, the success of students.

In the ever-evolving landscape of education, the pursuit of methodical competence remains
a constant, guiding educators toward excellence in their profession. It is a journey of growth,
adaptability, and a relentless commitment to fostering the best possible learning environment for
students.

As we move forward, the findings of this experiment encourage all stakeholders in education
torecognize the pivotal role of methodical competence in shaping the future of learning. It is not just
a skill; it is a testament to the unwavering dedication of educators to empower the next generation
withknowledge and inspiration.

As proposal for further studies we can notice that future studies could adopt a longitudinal
approach to assess the development of methodical competence over a more extended period,
providing insights into long-term growth and changes. Comparing methodical competence across
different cultural and educational settings could uncover how cultural factors influence teaching
practices and the development of methodical competence. Further research could delve into the
efficacy of teacher preparation programs in enhancing methodical competence. It could explore the
specific components of these programs that contribute most to skill development.

By addressing these limitations and pursuing these avenues of further research, we can
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deepen our understanding of methodical competence and continue to enhance the quality of teaching
and learning in educational institutions.
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SJICTEMEJIK K¥Y3bIPETTLIIKTI BAFAJIAY CYPAFbI BOUBIHIIIA

Anparna. byn Makanana OKbITY SmiCTEpiHIH THIMAUIITIH Oaranay YIIH KOJJIAaHBUIATHIH
Kypalgap MeH ToxipubOenepre Hazap ayjaapa OTBIPBIN, OUTiM Oepy KOHTEKCTIHJETi OKBITY
Ky3bIpeTTinirindaranay Kapacteipbutaibl. OKBITY CarmachlHBIH MaHBI3IBI KypaMaac Oeiri OOk
TaOBLIATHIH KY3BIPETTUIIIT  OKBITYIIBIHBIH ~OKBITY TOXKIPUOECIH KEHUIAETY YIIIH OKBITY
CTpaTervsUIapblH  d3ipJiey, €HTi3y koHe OediMaey  KaOUIeTIH  KaMTHUIBL — OJICTEMEIIK
KY3BIPETTLUTIKTI Oaranay OLIiM camachlHApTThIpyAa HICNIyIi pell aTKapaabl. byl Makanaga oky
OarmapramMachlH Talfay, CTYISHTTEpIiH KepiOailllaHBIChl, OKy MaTepHaIIJapblH Talaay >KoHE
nopicteri OakplIayJapl Koca aifaHjaa, OaraiayJbIHOPTYPIi Kypajlgapbl MEH SicTepiHe Kipicme
KapacTeIpbuIFad. OJ OKBITY KY3BIPETTUIITiHaPTTHIPYIaFbl Kepi OailylaHBICTBIH, KOCiOM daMyabIH
JKOHE OKBITYIIbUIAD apachIHJIAFbl BIHTHIMAKTACTHIKTBIH MAaHBI3ABUIBIFBIH  TaJdKbUIalabl. Ochbl
Kypajjiap MEH ToxipuOenepi KapacThIpaoThIPHIT, OYJI MaKaia OKBITY carachl MEH CTYJIEHTTEPAIH
OKYy HOTHXKENIEepiH KaKcapTyFa YMTBUIATBIH OKBITYIIBUIAPFA, MEKEMeJepre JKOHEe casicaTKepliepre
apHAJIFaH JaMy TIepCIIeKTHBAIAPBIH YChIHAIBI.

Tyiiin ce3aep: omicTeMenik Ky3ipeTTUTIK, OKBITYIbIH THIMIUIIT, OaFanay Kypanaapbl, OKy
TOXKIpuOeCi, OKy OarmapiiaMachlH Taiaay, CTYIAEHTTEPAIH Kepi OaljaHBICHl, TEAarOTHKajIbIK
MaTepHalaap, 1opicTeri 6aKpuiay, Kacion jamy.
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K BOIIPOCY OB OIIEHKE METOJJMYECKOM KOMIIETEHTHOCTH

AHHoOTanus. B 1aHHON cTaThe UCCIEAYETCA OLIEHKAa METOJUYECKOW KOMIETEHTHOCTH B
KOHTEKCTe 00pa3zoBaHus, THAe YyAensercs ocoboe BHHMaHWE WHCTPYMEHTaM U MpaKTUKaM,
HCITOJTB3YEMBIM TSI OTIeHKH 3 (PEKTUBHOCTH METOIOB 00ydeHHs. MeToandeckasi KOMIETEHTHOCTD,
BaXHEHININK KOMIIOHEHT KauecTBa MPENo/IaBaHusl, BKIIOYAET B Ce0sI CHOCOOHOCTH MPEnoJaBaTels
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pa3pabaThIBaTh,peaTM30BBIBATH U JANITUPOBATH CTPATETUN O0yUCHUS AJIs O0JICTUYCHHSI TIOTYYCHUS
OTIBITa OOYYCHHS.

OreHKa METOINYECKON KOMIIETCHTHOCTH UTPAET PEHIAIOIIY 0 POJIb B MOBHINICHUN Ka4yecTBa
oOpa3oBanus. B 3Tol cTaThe qaeTcs mpecTaBICHUE O Pa3IMYHBIX MHCTPYMEHTAaX U METO/1aX OLCHKH,
BKIIIOUas aHAIW3 Yy4eOHOH MpOrpaMMbl, OT3BIBEI OOYYAIOIIMXCS, AHAIM3 MeJaroru4ecKux
MaTepHraoBH HaOJr0IeHUE B yueOHOM ayqutopun. B HeM o0cyskaaercst 3HaueHHe 00paTHOM CBSI3H,
po(heCcCHOHATLHOTO PA3BUTHUS U COTPYAHHYECTBA MPETOoJaBaTeNieil B OBBIIICHUH METOUICCKON
KOMITIETEHTHOCTH. M3y4asi 3TH WHCTPYMEHTHI M TPAKTHKH, 3T CTaThs MpPEJaraeT MepCreKTHBBI
pa3BUTHUS ISl MPENOIaBaTeNNe, YUPEKICHUN U TOJIUTUKOB, CTPEMSIIUXCS MOBBICHTH KAa4€CTBO
NPETOJIaBaHMsI U PE3YJIbTaThl O0YYCHUS CTYACHTOB.

KiroueBble ciioBa: MeTOAMYECKas KOMIIETEHTHOCTh, 3(PQPEKTUBHOCTH MPENOJaBaHUs,
WHCTPYMEHTHIOIICHKH, 00pa3oBaTelibHas MPAKTHUKA, aHAIN3 YYeOHOU MPOrpaMMbl, 0OpaTHast CBSI3b
CTYACHTOB, [EAarOrMUECKUE MaTepUabl, HAOIIOACHNE B Y4eOHOW ay TUTOPHUH, TIPOPEeCCHOHATBHOE
pa3BUTHE.
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